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B.A. B.Ed.- II 

SCHEME OF EXAMINATION 
     

Subject                   Paper          Max.         Total                     Min. 

         Marks                                 Marks          Marks  

 

ARTS GROUP 

Environmental Studies    75  100  40 

Field Work     25   

Foundation Course     

Hindi Language   I  75  75  26 

English Language   I  75  75  26 

1. Political Science         I  75    26 

II  75    26 

2. Sociology    I  75    26 

                                                       II  75    26 

3. History    I  75    26 

II  75    26 

 

B.ED. GROUP 

4. Crriculum and Knowledge  I                                               100             33 

5. Elective                                      II      100            33 

A. Educational and Mental Measurement  

B. Educational  Technology and Management  

C. Educational Guidance and Counsellign  

PRACTICUM 

Internship (One month)          50                20 

School Experience –a) Observation of school Doc. 

                                 b) Mentor’s Report 

 

      150 

150 

150 



 

  
 

USE  OF  CALCULATORS 
 

The Students of Degree/P.G. Classes will be permitted to use of Calculators in 

the examination hall from annual 1986 examnination on the following conditions as 

per decision of the standing committee of the Academic Council at its meeting held 

on 31-1-1986- 
 

1. Student will bring their own Calculators.  
 

2. Calculators will not be provided either by the university or examination 
centres.  

 
3. Calculators with, memory and following variables be permitted +, -, x, ¸ 

square, reciprocal, expotentials log, square root, trignometric functions, 

wize, sine, cosine, tangent etc. factiorial summation, xy, yx and in the light of 

objective approval of merits and demerits of the viva only will be allowed.  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 

 

iz”u i= & izFke  

¼fgUnh Hkk’kk½ 

                   iq.kkZad&75 

[k.M&d fuEufyf[kr 5 ys[kdksa ds ,d&,d fuca/k ikB~;dze esa lfEefyr gksaxsA      

       vad&30 

1- egkRek xka/kh & lR; vkSj vfgalk 

2- fouksck Hkkos & xzke lsok 

3- vkpk;Z ujsUnz nso & ;qodks dk lekt esa LFkku 

4- oklqnso“kj.k vxzoky & ekr`&Hkwfe 

5- Hkxor”kj.k mik/;k; & fgekpy dh O;qRifRr 

6- gfjBkdqj& MkW- [kwcpan c?ksy 

 

[k.M&[k fgUnh Hkk’kk vkSj mlds fofo/k :i           vad&20 

  & dk;Zy;hu Hkk’kk 

  & ehfM;k dh Hkk’kk 

  & for ,oa okf.kT; dh Hkk’kk 

  & e”kkhuh Hkk’kk 

 

[k.M&x vuqokn O;ogkj % vaxzsth ls fgUnh esas vuqokn       vad&25 

& fgUnh dh O;ogkfjd dksfV;ka& 

& jpukxr iz;ksxxr mnkgj.k] laKk] loZuke] fo”ks’k.k] fdz;k fo”ks’k.k] 

lekt] laf/k ,oa laf{kfIr;ka] jpuk ,oa iz;ksxxr foosopA 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 

 

 
 
PAPER - II 

            ENGLISH  LANGUAGE    
The question paper for B.A./B.Sc./B.Com./B.H.Sc., English Language and cultural valuers 

shall comprise the following units :   
UNIT-I Short answer questions to be assed by (Five short answer questions of three marks 
 each) 15 Marks 
UNIT-II (a)  Reading comprehension of an unseen passage 05 Marks 
 (b) Vocabulary   
UNIT-III Report-Writing 10 Marks 
UNIT-IV Expansion of an idea 10 Marks 
UNIT-V Grammar and Vocabulary based on the prescribed text book. 20+15      Marks 
 
Note : Question on all the units shall asked from the prescribed text which will comprise 
 specimens of popular creative/writing and the following it any   

 (a) Matter & technology   

    (i)   State of matter and its structure    
(ii) Technology (Electronics Communication, Space Science)   

(b) Our Scientists & Institutions   
(i) Life & work of our eminent scientist Arya Bhatt. Kaurd Charak Shusruta, 

Nagarjuna, J.C. Bose and C.V. Raman, S. Rmanujam, Homi J. Babha Birbal 

Sahani.   
(ii)  Indian Scientific Institutions (Ancient & Modern)  

Books Prescribed :  
Foundation English for U.G. Second Yaer - Published by M.P. Hindi Granth Academy, Bhopal. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 

 

jktuhfr “kkL= 

izFke  iz”u i= 

ik”pkR; jktuhfrd fparu    

bdkbZ&1  

1- IysVks & vkn”kZ jkT; dh vo/kkj.kk ds fo”ks’k lanHkZ esa] f”k{kk] lkE;okn] n”kZfud 

“kkldA 

2- vjLrw & jkT;] lafo/kkuksa dk oxhZdj.k] nklrk] dzkafr laca/kh fopkjA 

 

bdkbZ& 2 

1- esE;kfoyh & esE;kfoyh dk jkT; ,oa “kklu] /keZ] uSfrdrk laca/kh fopkj ,oa jktn”kZu 

dks nsuA 

2- gkCl & lkekftd le>kSrk laca/kh fopkj 

3- ykad & dk lkekftd le>kSrk laca/kh fopkj 

4- :lks & :lks dk lkekftd le>kSrk laca/kh fopkj] lkekU; bPNk dk fl)kar 

 

bdkbZ&3 

1- csaFke dk mi;ksfxrkokn 

2- ts-,l-fey- & jkT;] Lora=rk] vf/kdkj ,oa izfrfuf/k “kklu laca/kh fopkj 

 

bdkbZ&4 

1- ghxy & ghxy fd jkT; laca/kh fopkj ] }a}pkn 

2- Vh-,p- xzhu & jkT;] Lora=rk] jktn”kZu dks nsu 

 

bdkbZ&5 

1- ekElZ & dk }a}kRed HkkSfrdokn] oxZ la?k’kZ dk fl)kar] vfrfjDr ewY; dk fl)kar] 

bfrgkl dh vkfFkZd O;k[;k] ekDlZ dh nsu A 

 

lanHkZ xzaFk % 

1-  ds- ,u- cekZ & jktn”kZu 

2- izHkqnRr “kekZZ & ik”pkR; ,oa vk/kqfud jktuhfrd fparu dk bfrgkl 

3- thou esgrk & jktuhfrd fparu dk bfrgkl 

4- ckcqyky QkfM;k &  jktuhfrd fparu dk bfrgkl 

5- xsVy & fgLVªh vkWQ ikWfyfVdy IokabV 

6- QksLVj ,.M tksUl & ekLVj vkWQ ikWfyfVdy IokabV] ikVZ 1% 2 

7- Dksdj & fjlsUB ikWfyfVdy IokabV 

8- ,l- eqdthZ ,oa ,l- jkekLokeh & , fgLVªh vkWQ ikWfyfVdy IokabV] IysVks Vw ekElZ 

9- ckdZj & xzhd ikWfyfVdy C;kSjh 

10- lsckbu & fgLVªh vkWQ ikWfyfVdy C;kSjh 

 

 

 

 



 

 

 

 
jktuhfr “kkL= 

izFke i= & f}rh; 

rqyukRed “kklu ,oa jktuhfr 

                          iw.kkZad & 75 

¼fczVsu] vesfjdk] phu] fLoVjtSaM ds fo”ks’k lanHkZ esa½ 

    

bdkbZ & 1 rqykukRed jktuhfr dk vFkZ] izd̀fr] {ks= ,oa leL;k;saA 

rqyukRed jktuhfr ds v/;;u ds mikxe % jktuhfrd O;oLFkk dk mikxe& 

MsfoM bZLVu ,oa vke.M ,oa ikosy ds vuqlkjA 

laoS/kkfud ijEijk;sa ,oa lafo/kku dh fo”ks’krk;saA 

bdkbZ & 2 laoS/kkfud lajpuk&dk;Zikfydk dk vFkZ] izdkj] dk;Z “kkfDr;ksa dk dsUnz.k] 

rqyukRed foospu A 

bdkbZ & 3 laoS/kkfud lajpuk&fo/kkf;dk&laxBu] dk;Z] f}lnuh; O;oLFkkfidk dk i{k foi{k] 

rqyukRed  v/;;uA 

bdkbZ & 4 laoS/kkfud lajpuk&U;k;ikfydk laxBu] dk;Z] Lora=rk] egRo] fof/k dk “kklu 

,oa U;kf;d iqujkfoyksduA 

bdkbZ& 5 jktuhfrd] laLd`fr ,oa jktuSfrdA 

lekthdj.k dh vko/kkj.kk] jktuhfrd ny&fo”ks’krk,a ,oa egRo] ncko lewg] vFkZ 

izdkj] ifjHkk’kk ,oa egRoA 

jktuhfrd izfdz;k esa ukjh dh HkwfedkA 

lanHkZ xzaFk& 

1- tSu ,oa QkfM;k & rqyukRed “kklu ,oa jktuhfr 

2- izHkqnRr “kekZ & rqyukRed jktuhfr 

3- ,l-lwjh & rqyukRed jktuhfr ds fl)kar 

4- vk”kk xqIrk &  rqyukRed “kklu ,oa jktuhfr  

5- ts-lh- tkSgjh &  rqyukRed jktuhfr  

6- lh-ch- xzsuk &rqyukRed jktuhfr ,oa jktuSfrd laLFkk, 

7- jk; ,oa flag &  rqyukRed jktuhfr 

8- ,l-vkj- ekgs”ojh && rqyukRed jktuhfr 

9- vkj- ch- ,l- tSu & rqyukRed jktuhfr 

10- ts-lh-tSgjh & dEijsfVOg ikWfyfVDl 

11- fo|kk Hkw’k.k & dEijsfVOg ikWfyfVDl 

12- fM- fM;ksu & dEijsfVOg xouZesaV ,.M ikWfyfVDl 

13- ,l- bZ- Qkbuj & dEijsfVOg xouZesaV  

14- ,p- Qkbuj & O;ksjh ,.M izsfDVl vkWQ ekMZu xouZesaV 

  



 

 

SOCIOLOGY 
 

PAPER - I 
 

SOCIETY IN INDIA 
 
UNIT-I   View about Indian Society. 

The Classical views: Verna, Ashram Karma and Dharma Field views : M.N. 

Shrinivas and S.C. dubey Significance and ineterface of classical and field  

views. 

 
UNIT-II   The Structure and Composition of Indian Society 

Structure : Villages, Towns, Cities and Rural - urban, 

Linkage composition : Tribes, Dalits, Women and 

Minorities. 

 

UNIT-III  Basic Institutions of Indian Society. 

  Caste system, kinship, family, family marriage class, changing dimensions. 

 
 
UNIT-IV  Familial Problems 

Dowry, domestic violence, divorce, intra-interenerational conflict problem of 

Elderly. 

 
 
UNIT-V   Social Problems. 
 

Casteism, Regionalism, Communalism, corruption, youth unrest. 

 

 

 

 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 

 

 

 

SOCIOLOGY 
 

PAPER - II 
 

CRIME AND SOCIETY 
 
UNIT-I   Conception and types of crime 
 

Early Explanation - Classical, Positives, psychological. 

 
 
UNIT-II Social structure and Anomiecriminality - suicide 

Organized crime, white collar crime 
 

Causes, consequences and remedies of Terrorism. 

 
 
UNIT-III  Indian Social Problems 
 

   Nature of Social change and crime in India Social Diso-Denization. Alcoholize. 

DrugAddiction, beggary. 

 
 
UNIT-IV   Punishment - Objectives and forms.Major theories of punishment 

Modern correctional concepts probation, parole open prison. 

 
 
UNIT-V   Correctional process- 
 

Role of police and Judiciary in India Development of Jail reforms in India 

Sociology of Prison. 

 

 

 

 

 

 

 

 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 

 

 

 

 

 

 

 

bfrgkl 

iz”u i= & izFke 

¼Hkkjr dk bfrgkl lu~ 1206 ls 1761 bZ- rd½ 

mís”; & bl ikB~ldze dk Mís”; fo|kfFkZ;ksa dks e/;dkfyu Hkkjr ds bfrgkl ds izeq[k 

jktuhfrd] lkekftd] vkfFkZd ,oa lkaLd`frd i{kksa ls ifjfpr djkuk gS tks fd ;w-th-lh- 

ekunaMks ds vuq:Ik gS A 

bdkbZ& 1  

1- lYrur dkfyu ,oa eqxydkfyu bfrgkl ds L=ksr 

2- nkl oa”k& ,scd] bYrqrfe”k] jft;k] cycu 

3- f[kyth oa”k & vykmn~nhu f[kyth 

rqxyd oa”k & eksgEen fcu rqxyd] fQjkst”kkg rqxyd 

4- rSeqj dk Hkkjr vkdze.kA 

bdkbZ& 2 

1- eqxy lkezkT; dh LFkkiuk & ckcj 

“ksj”kkg lwjh dh iz”kklu O;oLFkk 

2- vdcj dh jktiwr uhfr 

3- eqxy “kkluksa dh /kkfeZd uhfr & vdcj ls vkSajxtsc rd 

4- jktuhfrd laLFkk,a ,oa iz”kklu 

bdkbZ& 3 

1- lYrur dkyhu lkekftd] vkfFkZd n”kk 

2- eqxy dkyhu lkekftd] vkfFkZd n”kk 

3- /kkfeZd ,oa lkaLd`frd n”kk & HkfDr vkUnksyu 

4- lwQhokn 

bdkbZ& 4 

1- lYrur dkyhu dyk ,oa LFkkiR; 

2- eqxydkyhu dyk ,oa LFkkiR; 

3- lYrudkyhu f”k{kk ,oa lkfgR; 

4- eqxydkyhu f”k{kk ,oa lkfgR; 

bdkbZ& 5 

1- fot; uxj jkT; & d̀’.knso jk; 

2- cgeuh jkT; 

3- f”koth iz”kklu 

4- rr̀h; ikuhir ;q) & dkj.k ,oa ifj.kke 

                                                                   

 

 



 

 

 

 

 

vuq”kaflr xzaFk& 

1- JhokLro ,-,y-      &  Hkkjr dk bfrgkl ¼vaxzsth vuqokn½ 

2- JhokLro ,-,y-      &  fnYyh lYrur ¼vaxzsth vuqokn½ 

3- JhokLro ,-,y-      &  eqxydkyhu Hkkjr ¼vaxzsth vuqokn½ 

4- gchcqYykg       &  Hkkjr esas eqfLye “kklu dh cqfu;kn 

5- etwenkj] jk; pkS/kjh ,oa nRr  &  Hkkjr dk o`gr bfrgkl [kaM & 2 

6- iatkch ch- ds-      &  Hkkjr dk bfrgkl ¼1206&1761½  

                              ¼e-iz- fgUnh xzaFk vdkneh] Hkksiy½ 

7- gchc ,oa futkeh      &  fnYyh lYrur 

8- oekZ gfj”kpUn       &  e/;dkyhu Hkkjr ¼750&1540½ 

9- “kekZ dkywjke ,oa O;kl izdk”k &  e/;dkyhu Hkkjrh; laLd`fr 

10- lDlsuk vkj-ds=      &  fnYyh lYrur 

11- jk/ks”kj.k       &  Hkkjr dh lkekftd ,oa vkfFkZd lajpuk vkSj  

laLd`fr ds ewy rRo ¼vkfndky ls 1950 

bZLoh rd½ ¼e-iz- fgUnh xzaFk vdkneh 

Hkksiky½ 

12- ik.Ms; ,-ch-      & iwoZ e/;dkyhu Hkkjr 

13- ikaMs; ,-ch-      &  mRrj e/;dkyhu Hkkjr 

14- bZ”ojh izlkn      &  eqxydkyhu Hkkjr 

15- JhokLro ,p-,l      &  eqxydkyhu “kklu O;oLFkk 

16- ljnslkbZ th- ,l-      &  ejkBksa dk uohu bfrgkl [kaM & 2 

17- ljdkj ts-,u-      &  f”koth vkSj mudk ;qx 

18- f=ikBh vkj- ih-      &  eqxy lkezkT; dk bfrgkl vkSj iru 

19- ferry ,-ds-      &  ;quhQkbM bfrgkl ¼izkajHk ls 1761 bZ- rd½ 

20- ferry ,-ds-      &  ;quhQkbM bfrgkl izkphu dky ls 1950 

bZLoh rd 

21-  Dey, U.N          –     Mugal Government 

22- Habibulla, A.D.M.                      –     Foundation of Muslim Rule in India 

23- Habib& Nizami                           –    Comprehensive History of India 

24- Majumdar, Roy Choudhary        –    An Advanced History of India VOI-II &   

                                                           Dutt 

25- Mehta                                          –    Advanced Study in the Medival History of  

                                                           India 

26- Pandey A.B.                                 -    Early Medieval India 

27- Pandey A. B.                               –    Medival India 

28- Prasad Ishwari                             –    Medieval India 

29- Sarkar, J. N.                                 –    Shivaji and his Time 

 

 

 



 

 

 

bfrgkl iz”u i= & f}rh; 

¼fo”o dk bfrgkl] lu~ 1789 ls 1871 bZ- rd 

mís”; & bl ikB~;dze dk mís”; fo|kfFkZ;ksa dks fo”o bfrgkl dh izeq[k ?kVukvksa ds 

voxr djkuk gS A 

bdkbZ& 1 

1- Qzkal dh dzkfUr & us”kuy dUosU”ku ls vkard dk jkT; rd 

2- Mk;jsDVjh “kklu 

3- usiksfy;u ckssukikVZ dk mRFkku ,oaa miyfC/k;ka 

4- usiksfy;u ckssukikVZ dk iru 

bdkbZ& 2 

1- fo;uk dakxzs”k] ;wjksi dh la;qä O;oLFkk 

2- vuqnkjokn & eSVjfud 

3- 1830 dh dzkafr & dkj.k ,oa ifj.kke 

4- 1848 dh dzkafr & dkj.k ,oa ifj.kke 

bdkbZ& 3 

1- vkS|ksfxd dzkafr 

2- baXyS.M esa mnkjokn & 1832 ds lq/kkj 

3- 1867 ds lq/kkj 

4- pkfVZLV vkanksyu 

bdkbZ& 4 

1- usiksfy;u r`rh; dh miyfC/k;ka 

2- iwohZ leL;k & mn; ds dkj.k 

3- ;wuku dk Lora=rk laxzke 

4- dzhfe;k ;q) 

bdkbZ& 5 

1- :l & tkj vysDtsUMj f}rh; 

2- bVyh dk ,dhdj.k 

3- teZuh dk ,dhdj.k 

4- esbZuh iquLFkkZiuk & 1868 

lanHkZ xzaFk & 

1- HAL Fisher  –  A History of Europe 

2- Christopher  –  From Reformation to Industrial Revolution 

3- A.J.P. Taylor  –  The Origins of the second war 

4- David Thompson  –  Europe , Nepolean 

5- nhukukFk oekZ  &  vk/kqfud ;wjksi dk bfrgkl 

6- eFkqjkyky oekZ  & vk/kqfud ;wjksi dk bfrgkl 

7- Fidher   –  A Hidtory of Europe 

8- nhukukFk oekZ ,oa f”kodqekj flag & fo”o bfrgkl dk losZ{k.k 

9- dkyw jke “kekZ & fo”o dk bfrgkl 1789&1945 

                                                

 

 



 

 

 B.A. B.ED.  

 PAPER –IV 

                                   CURRICULUM AND KNOWLEDGE 

          MARKS: 100 

 

CORE STUDY 

COURSE OBJECTIVES: 

To enable the teacher trainees to- 

(i) understand the nature of curriculum and its relation to syllabi, text books and class 

room practices; 

(ii) understand the nature of knowledge, moral values and skills; 

(iii) examine the place of work in education; 

(iv) understand the implications of constructivism for education; and 

(v) develop and apply a framework for studying curriculum documents. 

Course Outline  

Unit - I: Curriculum, Syllabi, Text books and Classroom 

- What is a curriculum? Why do we need a curriculum?: Objectives behind 

framing/developing a curriculum. Aims and curriculum; the relationship between the 

two. Relationship between these two and pedagogy.  

- Curriculum, syllabi and textbooks: What’s the relationship between these? What are 

its implications for a teacher? 

- The scope of curriculum:Knowledge, values, skill, dispositions, etc. Some general 

discussions about each. 

- The context/cultural embeddedness of curriculum: Curriculum as a mode of 

transmission of culture and social norms. Diverse strands of culture and contestations 

and debates within them. Problems involved in questions about cultural choices and 

their implications for curriculum. Who defines culture? Who defines curriculum? 

(relate this to the discussion on negotiating diversity in aims of education. 

- Types of curriculum: Liberal curriculum which seeks to develop understanding and 

perspectives, vocational curriculum which focuses on skills and is geared towards 

livelihood, mixed curriculum. 

 

 

 



 

 

Unit - II: Nature of Knowledge 

- Introduction to discussions about knowledge: What is knowledge? Knowledgeas 

human endeavor: Curiosity, Practice and Dialogue. The nature of human curiosity, its 

limits; the complex interaction between knowledge and social practice; knowledge 

being formed through dialogues and shared with a larger community. 

- Nature of disciplines/subjects and forms of inquiry in each. 

- Sociology of knowledge: Privileging of certain kinds of knowledge through 

curriculum and its impact upon unequal learning opportunities. 

Unit - III: Moral Values 

- Nature of value and morality: Values are what make people consider life 

worthwhile. Values and morality involve choices which are arrived at by balancing 

diverse and often contradictory values. Even so, the choice made by one person may 

be very different from that made by another. Most educators agree that students need 

to engage seriously with the task of taking moral decisions, they also agree that 

preaching a set of values is tantamount to indoctrination at best or promoting 

hypocrisy at worst. 

- Morality in a multi-cultural, multi-religious and democratic society: Different 

cultures/religions have different value systems and preferences. Can any one of them 

become the basis of moral education in schools? Can there be democratic norms of 

dialogue between different value systems? 

- Objectives of moral education: Is it to impart information about what is valuable or 

to train the student how to take moral decisions or is it to instill in the student a desire 

to be a moral person? Should investigation into why it is difficult to be moral be a 

part of curriculum? 

Unit - IV: Curriculum and Productive Work 

- Understanding work as a productive activity which aims at producing tangible 

goods or services. Changing nature of work in recent times. Is ‘work’ incompatible 

with education? 

- Gandhian notion of education through productive work and a review of experience 

of its actual implementation. Can we substitute traditional crafts with modern 

industrial work? From Gandhian notion to ‘Socially Useful Productive Work’ 

(SUPW). 

- Vocational Education: Education as preparation for a particular field of employment 

vs liberal education to prepare for adult life in general. Possibility of combining work 

skills of several fields as a part of general education. 

- The place of work in curriculum – its role in integrating knowledge, skill and values 

in real lifelike contexts. The implication of its absence from curriculum. 



 

 

Unit - V: Frameworks for Reviewing Curriculum Documents 

- Visioning human beings and just society. 

- Visioning the role of students and teachers. 

- Visioning the nature of knowledge and learning, areas of study (subjects) and the 

objectives of learning them. 

- Visioning the role of assessment and evaluation in education. 

Practicum 

(i) Conduct a collaborative knowledge construction class in a school and prepare a 

report on its basis. (some exemplar themes: ‘let us find out about what kind of food 

we all eat and enjoy.’ Or ‘what is the nature of our family lives?’ or ‘what is the 

difference between a fly and an ant?’ or let us find out the rules for use of masculine 

and feminine gender in Hindi language.’) 

(ii) Comparative study of various curriculum documents. 

(iii) Prepare a report comparing national curriculum framework, the text books and 

class room practices in the school in which the student teacher has been interned. To 

what extent does the classroom practice carry out the curricular objectives or the 

objectives set out in the text books? 

Suggested Readings: 

1. Christopher Winch: Philosophy and Education Policy, Chapter 1&2. 

2. John Dewey: Democracy and Education. 

3. National Curriculum Framework, NCERT, 2005, (Chapter 2). 

4. Position Paper, National Focus Group on Curriculum, Syllabus and Text books 

(NCERT, 2006). 

5. Position Paper, National Focus Group on Work and Education (NCERT, 2007). 

6. Gyan Shikshakram Aur Shikshashastra. D.Ed. First and Second Year- Learning 

Material, S.C.E.R.T., Raipur, 2012. 

7. Rohit Dhankar: Shiksha Aur Samajh. Aadhar Prakashan, Jaipur, 2007. 

8. Rohit Dhankar: Lokatantra, Shiksha Aur Viveksheelta. Aadhar Prakashan, Jaipur, 

2004. 

9. Rohit Dhankar: Shiksha Ke Sandarbha, Aadhar Prakashan, Jaipur, 2007. 

10. Ryle, G.: ‘Can Virtue Be Taught?’ in R. E. Dearden, P. Hirst and R. S.Peters (ed.) 

Education and the Development of Reason, London, Routledge, (1972). 

11. Straughan, R.: Can We Teach Children to Be Good?, London, Allen and Unwin. 

(1982)  



 

 

12. Kohlberg, L.:The Development of Children's Orientations toward a Moral Order. 

Vita Humana, 1963. 

13. R. Meighan: Hidden Curriculum, in Iram Siraj-Blatchford, A Sociology of 

Educating. 

14. Anthony Giddens: Sociology (5
th

 Edition), Cambridge 2006 (Chapter on 

Education). 

15. Relevant sections of 1975, 1988, 2000 and 2005 curriculum documents of 

NCERT. 

16. Christopher Winch & John Gingell: Philosophy and Education: A Critical 

Introduction. Routledge, 2005. 

17. Robin Barrow: An Introduction to Moral Philosophy and Moral Education. 

Routledge, 2007. 

18. Paul Hirst: “The Demands of Moral Education: Reason, Virtues and Practices.” In 

Education in Morality, edited by J. H. Halstead and T. H. Mclaughlin. Routledge, 

1999. 

19. Noah Lemos: An Introduction to the Theory of Knowledge. Cambridge, 2007.  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 

 

 

PAPER - II 

ELECTIVE GROUP - I 

(A) EDUCATIONAL AND MENTAL MEASUREMENT 

                  MARKS: 100 

COURSE OBJECTIVES: 

(i) To acquaint the student teacher with the basic scientific concepts and practices in 

educational and mental measurement; 

(ii) To enable the student to tabulate and find out some standard meaning from the 

raw scores by using statistical procedures; 

(iii) To develop skills and competencies in the student teacher for the use of the 

techniques in the field; 

(iv) To enable the student teacher to interpret the result of educational measurement; 

and 

(v) To enable the student understand about various educational and mental 

measurement tools. 

Course Outline 

Unit - I 

- Concept of measurement: testing and evaluation. 

- Scales of measurement: nominal, ordinal, interval, and ratio scales. 

- Discrete and continuous variables. 

- Qualities of a test: reliability, validity and usability of a test; item analysis, 

procedures and item selection. 

Unit - II 

- Educational statistics: measures of central tendency from grouped and non-grouped 

data. 

- Measures of variability: range, quartile deviation, standard deviation. 

- Graphical representation of data. 

Unit - III 

- Techniques of test conduct. 

- Importance of establishment of rapport with the students, arranging the seats and 

distribution of questions for minimum pilguage and copying; techniques for avoiding 

guessing in answering; objective scoring.  



 

 

 

Unit - IV 

- Interpreting measurement: normal probability curve, skewness and kurtosis; 

- Percentiles and percentile ranks; 

- Standard scores; 

- Co-efficient of correlation by Spearman’s method and its interpretation. 

Unit - V 

- Achievement tests: construction of standardized achievement tests. 

- Types of test items. 

- Measurement of intelligence: Concept of intelligence, Binet test, concept of IQ. 

- Individual and group tests of intelligence. 

- Aptitudes and personality tests: use of aptitude tests- overview. 

- Use of interest inventories. 

- Assessment of personality: interview, self-report inventories, rating scale, projective 

techniques. (Note - Some basic concepts and items covered, under compulsory core 

courses have been dropped here to avoid repetition although these are relevant).  

PRACTICUM 

(i) Administration of a psychological test and interpretation of test results. 

(ii) Determination of reliability or validity of any self-made test. 

(iii) Construction of a test battery with at least five types of test items and trying out 

of the same on a class/group of students. 

Suggested Readings: 

1. Asthana, Bipin & Agrawal, R. N.: Maapan Ewam Moolyankan. Vinod Pustak Mandir, Agra. 

2. Asthana, Bipin & Agrawal, R. N.: Measurement and Evaluation in Psychology and 

Education. Vinod Pustak Mandir, Agra. 

3. Bhagwan, Mahesh: Shiksha Mein Mapan Ewam Moolyannkan. Vinod Pustak 

Mandir, Agra. 

4. Lindeman, R. H. & Merenda, P.F.: Educational Measurement. Scott Foreman & 

Company, London. 

5. Rawat, D.L.: Shaikshik Mapan ki Naveen Rooprekha. Gaya Prasad and Sons, 

Agra. 

6. Sharma, R. A.: Measurement and Evaluation in Education and Psychology. Lall 

Book Depot, Meerut. 

7. Sharma: Shiksha Tatha Manovigyan Main Maapan Evam Moolyankan. Lall Book 

Depot, Meerut. 

8. Verma R.S.: Shaikshik Moolyankan. Vinod Pustak Mandir, Agra. 



 

 

 

ELECTIVE GROUP - I 

 (B) EDUCATIONAL TECHNOLOGY AND MANAGEMENT 

     MARKS: 100 

COURSE OBJECTIVES: 

(i) To obtain a total perspective of the role of technologies in modern educational 

practices; 

(ii) To equip the student-teacher with his various technological applications available 

to him/her for improving instructional practices; 

(iii) To help the teacher to obtain a total gender of his role of scientific management 

in education; 

(iv) To provide the teacher the skills required for effective instructional and 

institutional management; and 

(v) To develop the professional skills required for guiding pupils in the three initial 

areas educational, penal and victual. 

Course Outline 

Unit - I: Concept of Educational Technology 

- Meaning 

- Nature 

- Scope 

- Functions 

- Need for educational technology in the schools of Chhattisgarh. 

Unit - II: Communication Technology 

- Concept 

- Nature 

- Process 

- Principles 

- Components 

- Types 

- Barriers 

- Allied Skills Required: Micro-Teaching and other skill based techniques. 

 



 

 

 

Unit - III: System Approach 

- Concept and characteristics. 

- System approach, System Analysis, System Design. 

Physical Resources of an instructional System 

- Concept 

- Classification (Project/Non Project/hardware/software): 

Hardware: Chalkboard, Tape Recorder, Educational Radio, Educational 

Television,VCR, Instant Slide Maker, OHP, Film Strip, Slide Projector,Epidiascope, 

Interactive Video, Computers, Reprographic Equipment. 

Software: Scripts (Audio& Video), Slides, Programs, Learning Materials, Film Strips, 

Transparencies, News Paper, Text Books, Maps, etc. 

Unit - IV: Innovations in Educational Technology 

- Video Lessons and Talk Back, CAI; 

- Language Laboratory; 

- Tele-Conferencing; 

- Tele-Text and Video Text; 

- Telephone Conferencing; 

- Computer Networking; 

- Strategies: Tutorials, Seminar, Brain-Storming, Role-Play, Discussion,Conference, 

Workshop. 

Unit - V: Human Resources of an Educational System & Management 

- Identification of the Human Resources, resources within and outside the school 

system. 

- Meaning of management in education. 

- Managing curriculum; managing co-curriculum; managing school discipline; and 

managing physical resources. 

- Developing performance profiles of institutions. 

Assignments 

(i) Tutorial/Term paper/Symposium. 

(ii) Developing Software - Transparencies/Slides/Scripts/Scenarios. 

(iii) Workshop on handling hardware. 



 

 

(iv) Preparation of low-cost/improvised material. 

(v) Conducting a lesson - Using OHP/Slide projector or computer. 

Suggested Readings: 

1. Brown, J.W, Lewis Pb. &Harclerac: AV Instructional Technology. McGraw Hills, 

New York. 

2. Davies, I.K:. The Management of Learning. McGraw Hills, New York. 

3. Goel, D.R.: Educational T V in India: Organisation and Utilization.Unpublished 

Post Doctoral Thesis, M.S. University of Baroda. 

4. Jerone, P.L & Clarence, M.W.: A Guide to programmed Instruction. J. Willey 

&Sons, New York. 

5. Richmond, W. Kenneth: The Concept of Educational Technology, A Dialogue with 

yourself. London,Weldenfeld and Nicols, 1970. 

6. Sharma, R.A.: Technology of Teaching. Meerut, Lall Book Depot, 1986. 

7. Singh P.: Cybernetic Approach to Teaching: The Progress Education. Pune, May 

1984. 

8. Smith K.U. &Smith Marget, F.: Cybernetic Principles of Learning and Evaluation. 

New York, Holt, Rinehart and Winston, 1966. 

9. Taber, J.J., Glaser, F., & Schasffer, H.N: Learning and Programmed Instruction. 

Addison Waler Reading, Massachuset, 1965. 

10. William D.: Using Mass Media in Schools. New York, Appleton Century Crops, 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 

 

 

 

(C) EDUCATIONAL GUIDANCE AND COUNSELLING 

 

COURSE OBJECTIVES: 

 

1. To acquire the students with the concepts, needs and viewpoints about  

            Guidance andCounselling and the underlying principles in reference to normal  

            children as well as in reference to children with special needs. 
 

2. To acquire the students with the organizational framework and procedures of    

 Guidance-Services in educational institutions. 

  
3. To acquire the students with the tools and techniques required for providing 

guidance and counselling services to students. 
 

 

COURSE CONTENT 
 

UNIT I 
1. Guidance and Counselling: Concept, nature, need, scope and purpose; 

relationship with education; issues and problems; role of teacher 
 
1.     Basic types of Guidance and the underlying principles, their    nature, scope and 

     purposes.  
2. Basic approaches of counselling and their underlying assumptions. 

 

UNIT II 

 

1.  Educational Guidance: basic assumptions and principles 

 

2. Curricular choice and its implications for Career guidance; Guidance and 

        Curriculum and the class room learning. 
 
1. Vocational Guidance: basic principles. 

•        Vocational choice as a development process 
•  Nature of work and Job analysis, dissemination of occupational information:  

Vocationalisation of secondary education and career development 

 

 
UNIT III 
 

1. Personal Guidance: basic assumptions; types of behavioural problems of  

            school stage students. Methods and strategies of Personal Guidance  

2. Group Guidance: basic assumptions. Group Guidance and  

            Individual guidance. Techniques of Group Guidance 

 
 



 

 

 

UNIT IV 

 

1. Counselling: Meaning, need, characteristics, principles of Counselling 

2. Process and types of Counselling 

3. Counselling theories 

 

UNIT V 

 

1. Guidance and Counselling in Groups: Nature, aim, Principles and procedure;    

             Group Counselling Vs Individual counselling; counselling for adjustment.  

              Types of  group activities-their merits and demerits 

2. Current Trends, Concerns and Demands in Guidance. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 

 

B.A.B.ED 

 

Internship Guide 

Description of Roles: 

Interns are students who are a graduate in their subject major, and are spending a 

four monthworking with experienced mentor teachers on their teaching practice while 

taking graduate courses in the Teacher Education department.  

Mentor Teachers are experienced school teachers who mentor interns. They 

provideguidance, insight and opportunities for supported practice. 

Supervisors work with school administrators/Mentors to determine school 

experience forinterns, mediate in difficult situations, and oversee interns’ progress in 

schools and with respect to program requirements. They are faculty who organize 

campus based lectures and seminars in each subject area. They provide supervision 

and guidance for the interns in and out of the campus. 

Intern Responsibilities 

Interns are students of teaching. In contrast to traditional student teaching programs, 

interns are not expected to begin the year ready to teach on their own. Instead, they 

are expected to engage in observations, co-planning and co-teaching with their 

mentor teachers and to build their capacity toward assuming responsibility for 

extended lead teaching during the semester. 

Interns are in a period of transition from students to professional teachers. During this 

transition, they must retain the perspective of a learner as they take on the new and 

unfamiliar role of a teacher. Interns are expected to take an active role in their own 

learning and to contribute to the learning of fellow interns. 

Planning and Communication 

- Keep supervisor informed about classroom schedules and events. 

- Direct questions or concerns to supervisors or mentor. 

- Schedule observations and conferences with the mentor and inform supervisor about 

changes promptly. 

- Meet regularly with the mentor to discuss planning for instruction. 

- Prepare written lesson and unit plans according to both mentor teacher and 

supervisor’s expectations. 

- Arrange to share all plans and materials with the mentor in a timely way to allow for 

feedback before using them. 

- Keep the focus class binder up to date with plans and materials and ensure that it is 

accessible to the mentor and supervisor at all times.  



 

 

- Engage in reflective diary writing or other communication forums required by 

mentors and/or supervisors. 

- Provide mentor/supervisor with copies of plans and materials. 

- Confer regularly with the mentor teacher and supervisor about progress and 

concerns. 

Professional Activities 

- Prepare for and participate in seminars. 

- Participate in orientation activities, faculty meetings and other school events. 

- Initiate introductions to school faculty, staff and administrators. 

- Maintain accurate contact information for mentor teacher(s) and supervisor. 

- In case of absence, inform everyone affected promptly, i.e. prior to the absence. 

- Comply with the school absence policies and have substitute teacher plans available 

if scheduled to teach lessons during the absence. 

- Comply with the internship attendance policy. 

- Dress professionally. 

- Comply with the Professional Conduct policy. 

- Consult mentor teacher and supervisor about the work schedule for any part time job 

and arrange a mutually acceptable schedule. 

Personal Learning 

- Take initiative in asking questions, searching out resources, inviting feedback and 

creating opportunities to learn. 

- Reflect on teaching and learning through discussions and assignments. 

- Prepare a professional portfolio (reflective diary). 

- Observe teachers and students carefully, taking notes and asking questions. 

- Study and participate in the formation and maintenance of a classroom learning 

community. 

- Begin the year by co-planning and co-teaching lessons and activities, moving 

towards independent planning and teaching as the year progresses. 

 

 

 

 

 



 

 

Mentor Teacher Responsibilities 

Planning and Communication 

- Negotiate with intern and supervisor about sequence of intern responsibilities in 

accordance with the program standards. 

- Provide intern with an outline or list of topics intern will be responsible for teaching, 

allowing extra time for intern to locate resources, plan, receive feedback from mentor 

teacher and supervisor, and revise. 

- Establish regular times to confer with the intern about unit planning and provide 

support for identifying big ideas and appropriate curriculum materials. 

- Help identify places in the curriculum where the intern can try out ideas learned in 

seminars. 

- Confer regularly with the supervisor about progress and concerns. 

- Participate in all school activities from morning assembly to evening assembly. 

Supporting Intern Learning 

- Facilitate and monitor intern’s progress from observation to co-planning and co-

teaching to lead teaching. 

- Guide the intern through daily school-based experiences such as working with other 

teachers, dealing with classes on an assembly day, etc. 

- Provide appropriate, classroom-based learning opportunities throughout the year. 

- Work with intern as a co-teacher as soon as possible, sharing decisions and 

observations. 

- Observe intern’s teaching and help the intern think about student understanding, 

alternative approaches, grouping, management, etc. 

- Provide interns with oral and written feedback about their teaching, including 

written feedback. 

- Reflect with the intern about teaching, student learning and ideas and strategies 

studied in seminars. 

Assessment 

- Participate in assessment conferences. 

- Write and submit an Exit Performance Description at the end of the internship 

programme. 

- Help interns think about their careers as educators and assist with reviewing 

portfolios, videotaping, writing letters of recommendation, etc. 

 



 

 

Supervisor Responsibilities 

Meetings, Observation Visits, and Assessments 

- Provide copies of written assessments to interns and mentor teachers. 

- Conduct five feedback sessions with the intern and mentor teacher at the appropriate 

point of time. 

- Prepare participants for sessions by explaining what to bring and topics to discuss. 

- Make at least five observation visits during a week. 

- Prepare written assessments prior to feedback sessions, using the appropriate forms 

for your intern’s subject area, and provide copies for the intern and mentor teacher at 

the conference. 

- Write and submit an Exit Performance Description at the end of the internship 

programme. 

Communication 

- Facilitate communication among interns, mentor teachers and others involved with 

the internship. 

- Communicate regularly with each intern, at least every other day. 

- Communicate regularly with each mentor teacher. 

- Communicate regularly, as scheduled, with subject area leaders about interns’ 

progress and problems. 

- Provide the intern and mentor teacher with detailed notes and written feedback 

about observation visits. 

- Make sure intern and mentor clearly understand expectations and program 

standards. 

- Keep informed about program developments and pass this information on to interns 

and mentors promptly. 

- Know where to direct questions and relay answers as soon as possible. 

Support of Intern’s Learning by the Supervisor 

- Observe the intern’s teaching and confer about the planning and teaching of each 

observed lesson. 

- Provide constructive written and oral feedback for each observed lesson. 

- Identify the intern’s specific needs and work on them with the intern and mentor 

teacher. 

- Inform subject area leader about problems promptly. 

- Help interns to develop their portfolios by giving feedback on materials, assisting 



 

 

with videotaping, etc. records. 

- Keep notes of all observation visits including date, progress observed, suggestions 

made and actions taken. 

- Keep notes of all communication with interns and mentor teachers. 

- Keep examples of intern work indicative of progress or problems. 

- Keep copies of all written assessments and professional development plans. 

- Submit evaluation reports and professional development plans to the department 

head. 

This highlights the intern’s field experience that contribute to the overall design of the 

internship year experience. In schools with other configurations of class time, interns 

and mentors should discuss with their field instructors how the intern’s lead teaching 

time will be distributed throughout the year. Key aspects of any intern’s lead teaching 

schedule include: 

- After the initial week or two of school, the intern should have lead teaching 

responsibility (but not sole teaching responsibility) for at least one class period in a 

week. 

- Interns are novice teachers for whom out-of-class preparation and reflection takes 

longer than it does for more experienced teachers. Having regular time during the 

school day to plan well for their teaching and reflect carefully on it is vital for the 

growth of the intern’s practice and for the quality of the instruction they can provide 

to the students they share with their mentor. Interns may spend some of this time 

outside the classroom, and they may spend some of it in observation and analysis of 

the mentor’s teaching. 

- In the initial internship programme, short periods of increased lead (sole) teaching 

responsibilities should be preceded and followed by periods during which interns 

return to teaching only the focus class. From each period of increased lead teaching 

responsibility to the next, the demands on the intern’s planning, teaching, and/or 

assessing should increase. 

- Interns’ on-campus classes do not meet every week of the internship. During certain 

weeks, the classes do not meet so that interns can be in their placement schools all 

five days of the week. Interns’ obligations to their courses during this time focus 

more on at-school or in-class activities and less on lengthy reading or writing 

assignmen 

 

 

 



 

 

 



 

 
 



 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 

 

 



 

 

 



 

 

 

 



 

 

 

 

 



 

 

 

 

 

 



 

 

 

 

 

 

 



 

 

 

 

 



 

 

 

 

 



 

 

 

 

 

 



 

 

 

 

 



 

 

 

 



 

 

 

 



 

 

 

 

 



 

 

 

 



 

 

 

 

 



 

 

 



 

 

 



 

 

 

 

 



 

 

 

 



 

 

 



 

 

 

 



 

  



 

 

 

 

 



 

 

 

 



 

  



 

 

 

 

 



 

 

 



 

 

 

 

 



 

 

 

 

 



 

 

 

 



 

 

 

 

 

 

 



 

 

 



 

 

 



 

 

 



 

 

 

 



 

 

 

 

 



 

 

 

 



 

 

 



 

 

 



 

 

 



 

 

 



 

 

 



 

  



 

 

 



 

 

 

(Format A) 

 

TEACHING REFLECTIVE LOG FORMAT 

(This is to be completed daily during the week you teach) 

 

Objectives for day: 

 

Materials for day: 

 

Instructional Strategies used (explain how the strategies were implemented): 

 

What I did well: 

 

What my students did well: 

 

What I didn’t do so well: 

 

What my students didn’t do so well: 

 

What I would keep the same: 

 

What I would Change: 

What did I learn about teaching today? (If you had to modify your lesson to help 

students, briefly explain here) 

 

 



 

 

 

(Format B) 

 

SCORE SHEET FOR REFLECTION LOG ON FOCUS LESSON 

(To be filled by the trainee, based on student reflection) 

 

 

Name of the Trainee: 

 

Duration: Class: Section: 

 

Unit of teaching: 

 

S.No. CRITERION ON STUDENT RESPONSE 0 1 2 3 4 

1 Ability to identify specific and/or varied 

instructional strategies. 

     

2 Examples to support the strategy.      

3 Connectivity across disciplines.      

4 Ability to identify learning styles.      

5 Examples to reflect according to learning styles.      

6 Ability to display personal reflections      

7 Examples reflected in support of personal reflection      

8 Group conformity      

9 Contribution to activity/strategy      

10 Acceptance in group/solo activity or Strategy      

 

Any other remarks by the trainee: 

Mentor’s Remarks: 

Mentor’s Signature        Trainee’s  

Signature 

 

 



 

 

 

(Format C) 

 

MENTOR’S EVALUATION REPORT OF TRAINEE 

 

Name of the Trainee: ………………………………………………………… 

 

Period of Evaluation: From…………………………to…………………….. 

 

Focus Lesson No.: ……………………. 

 

Subject: ……………………………….. 

 

S.NO. CRITERION  0 1 2 3 4 

I INSTRUCTIONAL STRATEGIES USED-      

1 Are appropriate for the topic/topics.      

2 Has scope for learner engagement.      

3 Has suitability of learning materials.      

4 Assess learner’s understanding throughout the 

Lesson. 

     

5 Has effective displays.      

6 Are consistent with the objectives.      

II LEARNER’S ( LEARNING STYLES) IN CLASS-      

7 Identification of personalities and talents of learners      

8 Identification of learning styles of learners.      

9 Ensuring learner participation.      

10 Identification of learner’s pace.      

III LEARNING ENVIRONMENT-      

11 Learners are motivated, appreciated and involved.      

12 Learners are relaxed and confident.      

13 Management of classroom.      

14 Teacher-Student relationship      

15 Class control      

16 Overall performance      

 

Strengths of the Trainee: 

(May use separate papers for detailed report) 

 

Areas of Improvement: 

(May use separate papers for detailed report) 

Sign of Mentor with Name 

 



 

 

 

(Format D) 

 

Weekly Reflective Diary Format 

We learn by doing and reflecting on what we do. (John Dewey) 

 

Use this template to record your observations weekly. This document will be 

turned in every Monday following each week in the field. The weeks you teach 

will have a different format to follow. Please note that your document will be 

longer than one page. 

 

Name: 

Date: 
 

Analyze your observations to identify specific teaching and learning strategies 

you observed involving the classroom teachers and their students. You may 

include your behavior if you are involved in the teaching process. Include more 

than one strategy. 

Instructional Strategies (Include more 

than one strategy) 

Specific example describing how the 

strategy was implemented 

  

  

  

  

Learning Styles observed Specific examples how the learner was 

supported through instructional 

delivery 

  

  

  

 

1. What have you learned about teaching this week? 

2. What have you observed/learned about students and their learning this week? 
 

Theory base observed Specific example from classroom to 

apply/support theory 

  

  

Personal Reflection: Reflect specifically on something you observed and connect 

to personal opinions.  

 


